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UASCD Fall Conference UASCD Fall Conference
INDIVIDUAL Registration Form TEAM Registration Form
[REGISTRATION IS AVAILABLE ON-LINE AT October 3-4, 2007
W EE.:>mmmU.hOE_
Mail the completed form and check made payable to “UASCD” to:
October 3-4, 2007
[REGISTRATION IS AVAILABLE ON-LINE AT <<<<<<.C>mﬁ.~u.ﬁoa_
Mail completed form & check made payable to “UASCD?” to: 5
UASCD
UASCD ¢/o Amanda Calton
c/o Amanda Calton 3333 South 1940 East
3333 South 1940 East Salt Lake City, UT 84106
Fee
Salt Lake City, UT 84106
Name
15
District Name District School
School
Home Address
Home Address
Phone /Email
Phone 2
Name District School
Email
Home Address
Registration is due by September 18, 2007
& ¥ afl ! Phone /Email
Conference Registration $195 3
(Includes §30 UASCD membership renewal) :
Name District School
Registration - UASCD Membership $165 Add
(If you renewed your UASCD membership through ASCD) Home ress
Amount Paid $ Phone /Email
4,
Questions? Contact: Name District School
Jeff Stephens (jstephens@weber.k12.ut.us) or
Amanda Calton (ajcalton@aol.com) Home Address
(801) 485-1675 Total Amount §
Phone /Email
For accommodations call: Provo Marriott (801) 377-4700




Meeting the Needs of ALL,
SOME, and FEW Students

Charler School Round Toble
September 2007

Julie Mootz juliemoo@unde.org
Hollie Pettersson: holiep@upde.org
I Amber Roderick-Landwaord: gmbef|@upde.org

Utah Personnel Development! Center

What is RiI?

Rilis the practice of providing high-quality
instruction and interventions matched to
stfudent needs and using learning rate over
time and level of performance to make

important educational decisions.

NASDSE, pe85

rvuu
T T

Rtl IS NOT...

o A new method for LD identification
o A Program

o Fast

o Easy

o Appropriate for individual classrooms
or grades

o A fad

Rl Core Principles

o We can effectively leach all children

o

Intervens earky

= Use research-based, scientificolly validated

inferventions/instruction--WITH FIDELITY NI

[

Monitor sludent progress
r Use dota to make decisions
1= Use assessmenis for three dilferent purposes: (1) screening; (2)

diagnostics; and (3] progress monitoring

| NASDSE, 2005

L

Essential Components of Ril
Implementation

1. Multi-tier model
2. Problem-solving method

3. Anintegrated data

collection/assessment system

Essential
Component 1:
Multi-tier Model

Coaching




Are we matching
instruction to student
neede

Did it
work?

Essential Compbneni 2:
Problem-Solving Method

What is the problem?

Why is it
happening?

QL

What should be done about it?

 p—

|

Essential Component 3:

Integrated Assessment Systems

Directly ossess specific skills in standards

Assess global culcomes (i.e., reading comprehension)

Sensitive to small amounts of growth

.

Brief

.

Repeatabls

Easy fo use

Direct relationship to Instructional decision- making

| —

Data Considerations

o Whole school

o Grade

o Class

o Individual

o Program fidelity

a

|
School-wide AssessmentData
on all Students

Betler lo have efficient screening data (e.g. meels =1
minimum standards for screening)

Linked to standords and benchmarks
Sensitive o change over fime
Repeatable if possible

Displayed in a format that is easily understood

All Students at

How Does it Fit Together? Group-Level
Diagnostic Std. Treatment Protocol

Sy Sin2  Steo3  Siend
e A
Asspsyment

Individual Inividualized
v Diagnestic T Intensive e

a grade level o
ety
uppamenss: ”
s Grow;
Unleersal Diagrostic I,-.n"i
| Scraening T omesmarth
Core
" 2 s None ——s Continue -+ Geede
Fall winter || Spring Clessraam
With Apesmenis
Core veatly ITBS/ITED

Instruction




Social Competence &
Academic Achievement

QUTCOMES

sumavs (5 \%, ) sz

Staff Behavior

)=

Supporting
Student Behavior

Types of evaluation

o Summative
o Occurs after teaching/learning
o Measures the end result
o Helpfulin deciding what to teach
o Formative
o Occurs during teaching/learning
o Measures the process of learning
o Helpful in deciding how to teach

What is CBA?C

Three key features help define CBA

1.Test stimuli are drawn from students’
curricula

2.Repeated testing occur across time

3.Assessment information is used to
formulate instructional decisions

]
Advantages to Mastery

Measurement

o Curriculum is broken down into specific
subskills or short-term instructional
objectives

o Assess specific skill that is being taught
Example

o Mulliplication of 2 digit by 2 digit
o Single digit addifion, without regrouping

o Skills usually assessed using teacher-made

tests or tests in curriculum

I

o

Downsides to
Mastery Measurement

Skill Hierarchies
Teacher-Made tests

o Relabiity & valdity are unknown
Relention & generalization of skills are not usually
measured.
Measurement of Short-Term Instructional Objectives,
Measurement shifts occur making it difficult to
monitor overall progress because:

C= i different skills are measured al different points in time

=& 1 different skills are not of equal difficully and do noet
represent equal curticuium units

|
Advantages 1o

General Qutcome

o General c’:i\gngc?n%p{c? I;&eski i!

a Keeps global curiculum oulcomes intact and uses long-
term goals
o Retention and Generalization
o Measurementi of Long-Term Curricular Goal
Performance
o No measurement shifts
o Test Construction

o Sfandardized procedures vsed to assess performance on
fhe long-term goal

o Reliabilly & validily can be delermined




|

=
Downsides to"

General Outcome
Measurement

o Often lacks information on specific

subskills

o If interested in identifying specific skills to

teach, GOM not appropriate

o Need to use a diagnostic measure
o Fidelity of implementation is
important

CBM Outcome Measures

== ndividual [Tww]
— Words Spelled Comectly
(WSC)

Area Timing Procedure Scoring Unlt

Feading: 1 minute | Individual ‘Words Read Comectly

Oral Reading [WRC)

Fluency Emors

Feoding: 2% Group or Words Restored

Moze rinute Individual Comectly

Epeling 2 minutes | Group or Comect Words
Individual Carect Lefter Sequence
(CLS)

Aath 2 minutes | Group or Comect Digits [CD]

rrciivichoat

fritlen Expression 3 minutes | Group or Total Werds Written

Comrect Writing
T ; 1o

J e =}

I

Benefits of CBM

o Tied to the curriculum

o Relevant for insiructional planning

o Crealing instructional groups

Highly correlated with other academic measures
Requires production-type responses
Inexpensive to assess & reproduce
Motivafing for siudents

Parents like getting CBM information
Teachers change instruction meore often
Short Duration [1-3 minutes)
Fluency-based

o O 0D DOODOOOO

Benefits of CBM (cont)

o General and special education teachers
rate CBM higher over norm-referenced
tests

o School psychologists prefer CBM over
norm-referenced tests for assessing
children from diverse backgrounds

o Students can be faught to administer CBM
to each other

— o Can be used fo reintegrate students into

less restrictive settings

I

Disadvantages of CBM

o |t must be implemented correctly for
students and teachers to benefit

o Teachers must do more than just
administer CBM correctly, they must
use the information to make
instructional changes

CBM and Math

Math skills can be divided into 2
categories:

o Computation (grades 1-6)

o Concept/applications (grades 2-6)

m-_m-r‘j e

s




Math CBM probes/forms

Math Computation:

www . updc.org - click on Math Comer | free)
For Purchase:

www proed.inc -Monitoring Basic Skills Program
Math Concepts/Application:

www.proed.nc - Monitoring Basic Skills Program

www.mhdigitallearning.com- Yearly Progress Pro

I

How often?

o Progress Monitoring (Formative)
1x Week for students with disabilities
1x Month for struggling students
(On Instructional level)
o Benchmarking/ Norming (Summative)
1x Quarter for all students
( On Grade level)

Math Computation

= The number of cormrectly written digits
in 2 minutes from the end-of-year
curriculum

o Correct digits
o Not comrect problems or answers

o 2- 6 minutes ( depending on the
grade)

Expected growth for math

Grade Realistic Growth Ambitious Growth
1 Rafe Raje
2 3 5
3 3 5
4 70 1.15
5 75 1.20
6 45 1
Fiachs, Fuchs, Hamlenr. Walz. & Germmnn { 1993)

How to find the goal line.

[T

1. Multiply the number of weeks on your
graph by a rate of growth.

Ex. 12(1.15) =13.8 or 14
14 = number of CD growth in 12 weeks

Growth line cont.

o 2. Add this number (14) to the baseline
number.

o 3. Graph this point at 12weeks.

o 4, Connect baseline number with the
goal number with a line.




Why Use CBM?

Database for 2ach student

» Index of student's overall skills across time
Adjust instruction as needed
Higher student achievement
Communication to parents and students
Easy to administer and score

Allows for comparisons across students,
classrooms and schools

Research on EcriylLi’reracy:

What do we know?

© Readers on o low trajectory stay on that trajectery and do not
achieve reading skills commensurate with students on middle
trajeciony

v The probability of remaining o poor reader af the end of 4th
grade, given a child was o poor reader atf the end of 1st grade
was 88 (Juel, 1988)

o 74% of children who are poor readers in 3rd grade remain poor
readers in the ?th grode [Francis ef, Al, 1996}

o The later children are idenlified as needing support, the maore
difficult it is fo cateh upl

GOOD News

*...intensive training, even over relatively short periods
of time, can substantially improve the word-reading
skills of children with serious reading disabilities
and...these positive outcomes are maintained over
months or years after the cessation of training.”

Snow, C. E., Burns, 5. M., & Griffin, P. (1998)

Freventing Reading Difficulfies in Young Children

While there is a recognized optimal age for
reading intervention.. “it js never too late "
Shaywitz (2003) Overcoming Dyslexia

[

What is DIBELS™?¢

DIBELS™ is NOT

A formal diagnostic measure that
identifies specific skill deficits.

But...the data can be analyzed to indicate
needs and used to diagnose instruction

a A form of curriculum-based
measurement (CBM)

o A predictive measure of reading
proficiency

o Yields information for designing
instruction

o |t's quick, easy, and accurate!

Goal of DIBELS™

1ap . Ensure that children have the necessary early literacy
skills so that reading instruction can establish a
trajectory of satisfactory literacy acquisition. M2

120
100
0
&0

40
20
(]

040.0.0.0.0:0.0.0.0.4. 1. 1. 1. 01 4. 11.1.2.2.22.2.2.2.2.2.2.
0j1 23456780801 234567089012335678¢9

Grade




Relevant Features of DIBELS™

« Reliable and Valid indicators of early

o Efficient - Short Duration (1- 3 min)
s Economical

e Fluency-Based

« Standardized/Replicable

« Sensitive to growth and change over time

literacy skills

and to effects of interventions

Big Ideas in Early Literacy

Phonological Awareness: The ability o hear and
manipulate sound in words

Alphabetic Principle: The ability to associate sounds |

with letters and use these sounds to read words.
Fluency and Accuracy with Connected Text: The
effortless, automatic ability to read words in
connected text fo lead to understanding.
Vocabulary: The ability to understand (receptive)
and use [expressive) words to acquire and convey
meaning.

Comprehension: The complex cognitive process
involving the intentional interaction between
reader and text to extract meaning.

I
What is Unique AbouUT DIBELS

Measures?

o Assessment is focused

o Assesses essential early literacy skills as
idenfified by the National Reading Panel,

ional Resource ncil, and Reading
First Aca

National
Reading
Panel

Difficudfics

|
Assessing Each Bigtdeaowith

DIBELS

Big ldea DIBELS Measure

Initial Sounds Fluency (ISF)

Phonological Awareness |Fhonemic Segmentation Fiuency (PSF)

Monsense Word Fiﬁency [ﬁﬁfﬁ)’m

Fluency and Accuracy Oral Reading Fluency (ORF)

Vocabulary Word Use Fluency (WUF)
Comprehension Cral Reading Fluency &
[

BEetpll El LROCy (BTEY

I

Using DIBELS: Three levels of

i

assessment
Benchmarking (Screening)
o Assess all children 3 times/year (e.g., Fall, Winter, Spring)

o How i the pregram [e.g. clossroom, school, cumiculum,
instrucfion] doing overall?

o Are there children who may need additional support 1o
achieve outcomes?
Strategic Monitoring
v Assess of risk children more frequently (e.g., monthly)
= Is current program sufficient to keep progress on track or are
additional supports/iniervention needed?
Intensive Care/Progress Monitoring
o Assess students needing more intensive, effective
intervention weekly
¢ Are instrucfional suppeoris/siratlagies effective or s o change in
intervention needed?

How Often¢

o Progress Monitoring (Formative)
& 1x Week for al-risk & students with disabilifies
o lx Month for typically developing readers
@ 3x for above average readers

o Benchmarking/ Morming [Summative)
o 3x Year—fall, winter spring

o Survey Level [Summative)
@ 1x At the beginning of progress monitoring
= 1xidentlfy students' instructional level




.l

o 20 ORF probes for grades 1-6
o 20 NWF probes

o 20 PSF probes
o 20 ISF probes

DIBELS Progress Monitoring

negative consequences

—_—

Reinforcement
(success)

4:1

Discipline Works When ....

Prevention creates more Positive than

Punishment
(Failure)

= P T
PTedictabhity

mri r
Academics and Behavior

(Mcintosh, Horner, & Chard, 2004

Predictor Outcome |
[$DRs in 1stand 2nd |Strong predictor of
rade ODRs in 3rd grade
Predictor

Qutcome

—Heading competence
s measured by DIBELS
ih Kindergarte

Strong predictor of
ODRs in 3rd grade

[ [
Supporting Social Chmpeteree&
| |4 Basic Academic Achievement
Elements
OUTCOMES ||
Supporting g
Staff Behavior Making

Supporting

Student Behavior

ic Difficulties Cr

avior Problems

=7
£
=

T

3 L
. Reading Deficits £ e
: o i

. Preyag

RISK FACTORS \\‘..eh-md ""c“!d@m . OUTCOMES
iy
g_ ........... o J!‘:a %, f
Poverty ' Y Sehool Sufety
_ The Academic- g_% Tnspes
" f &z' :
Poor Modeling Beha‘r’lnf = i
5 ; =l Jf:,‘  Sehiool Exclusion
! % Connection |

PredicTabtitsy

oy

Academics and Behavior

{Mcintosh, Horner, & Chard, 2006)

Most Powerful Predictor Quicome

4th grade ODRs and

2 or more ODRs in 5th
lpw 5th grade DIBELS

grade

Most Powerful

Outcome
Kindergarten Predictor

IBELS phoneme

2 or more ODRs in 5th
gmentation fluency

grade

ssessment - §pring o k
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Associations
Academics and Behavior

(Mcintash, Horner, & Chard, 2006)

Middle School Associafions:

Factor 1 (function)

Factor 2

th grade - High level
f escape maintained
ehavior

Significantly lower
DIBELS scores

Factor 1 (function)

Factor 2

4in grade - Low level of
scape maintained
ehavior

Literacy skills that
match peers without
problem behavior

Academics and Behavior

(Tobin and Sugai, 1999)

Factor 1 Factor 2
B or more suspensions | Academic failure in
ip ?th grade high school
Factor 1 Factor 2
Low GPA ODRs for fighting,

harassing, threats,
violence, etc. in 4th

i grade

Middle School Associafions:
Academics and Behavior

(Fleming, Harachi, Cortes, Abbott, & Catalano, 2004)

|
High School Predictions:

Factor 1 Factor 2:

Higher reading scores in|Significantly less
middle of elem school |problem behavior in 7t
& those whose scores  |grade

ihcreased between
rd-6th grade

Academics and Behavior

[Larsen, Steele, & Sailor, in press)

Factor 1 Factor 2

[ of ODRs and

Lower standardized

Yspensions reading and math
scores
Factor 1 Factor 2
Low GPA QODR;s for fighting,

harassing, threats,
violence, eic. in 6th

grade

[
Logical Solutions (redlistic?):
The Research

academic success

effective ef'[:'rhm! Tnstruchion (reagng!)
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4 Components of PBIS Quiz Time

- o Without asking your neighbor, quickly
write down the answer to the following

PBIE

Fosiive Behavior interventon ard Supper! | qu estion.
 Tiered Brhaworad instru it Inimrvenli . .
i e sl g it o What are your school-wide behavior
2k ' expectations?
Estaniish Explicity Teach Rainforon 1 Comact
Eszpectations P s P i | ol Erors
Al Arens All Arpas All frang All frnag

School-Wide Systems

Non Classroom
Setting
Systems

Classroom
Systems

Treat Social Behavior As Skills---
That Can Be Taught

Explicitly Teach Expectaticns

Individual Student
Support Systems

|
Why Teach Expectafionse Why

Quiz Timellll

11

Not Just Tell Them the Rules?

o When did you teach your -

expectations? i ,
o Cannot assume students know how to apply rules in ead

o How did you teach them? (describe) betfing. Need fo teach behaviors in context!
2 5 = e What does "Be respectiul” look ke in the lunchroom?
o Who was involved in feaching the o What does "Be There, Be Ready” laok lke for assermblies?
expectations? o feaching allows students to practice appropriate

behavior and builds fluency

hllows sfudents to see non-examples of expectation
u Know when consequences will be opplied

—Pecreases student response "l didn'f know......"

o




]
Why Teach Expectatonse—why

Not Just Tell Them the Rules?

“If a child doesn't know how to read, we feach.”

“if a child doesn't know how to swim, we teach.”
“If a child doesn’'t know how to multiply, we teach.”
“If a child doesn’t know how to drive, we teach.”

“If a child doesn’t know how to behave, we...........
weeennnent@@Ch? errnen PUNISH?Y

— “Why can’t we finish the last sentence as
automatically as we do the others?”

John Herper (NASDE President) COUNTerpoint (1998, p.2)

bl

Teaching Academics & Behaviors

[l

=S W»ﬁ |
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| Efficiency | Simply
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Systematic Reinforcement

a Make doing things the right way more efficient to
2 Everyone in the school system (staff, students,

a School based team needs reinforcement fo

getting needs met than doing thing the wrong way
families) need positive reinforcement

maintain positive approach

Quiz Timellll

o What is your school-wide
reinforcement system?

o Who is involved in reinforcing students?

Continuity of Services in PBIS

Scope of Service

Intensity of Service

11



Components of School-wide
Reinforcement

Components often overlooked

o

o
o
o

o o

Positive parent contact
Random reinforcement strategies
Pasitive public posting

Confinuous behavioral feedback for students
and staff

Data on positive reinforcement
Other enhancements

Error Correction

Systematic Correction of Behavioral
Errors

Error Correction

Svstem Approach
Data Source

Anticipate and Prevent Disciplinary
Problems....

Quiz Time

o What is your school-wide classroom
process for error correction (minor
behaviors)2

n What is your school-wide process for
office discipline referrals (ODR's) 2

1
2001-2002 Academic Year

Elem U.S.: Mean Proportion of Students by ODR

W= 176 schools, 72,000 students,
70,500 ODRs

Middie Schools U.5.: Mean % of Students

a2 1_”‘ .. Bl
g% w2\
0% &

2%

oy <5 -

Academic Year 01-02, 51 Scheols, 26,500
stucents, 50,190 ODRs

12



High Schools U.S. : Ave Proportion of Students
N = 16, Academic Year 2001-02

384
A7

]

TN

Reading CRT Analysis

Average Fercemtage o Students Proficiont in Sesdingsn State CRT
Rasesament

Math CRT Analysis

Average Parcenthge of Students Proficient In Msth oo State CRT
Aryera

[

The significant problems we have
cannot be solved at the same level of
thinking with which we created them.

Albert Einstein (1872 - 1855)

-1

Online Resources

o Utah Personnel Development Center
o www.updc.org/reading
o DIBELS
o hitp://dibels.uoregon.edu
o Intervention Central
o www.interventioncentral.org
o National Association of State Directors of
Special Education
o www.Nnasdse.org

13



I

Resources Cont'd

a Iris Center (Vanderbilt)
e hitp://fiis.peabody.vanderbilt.edu/onlinemodules.him
a National Center on Student Progress Monitoring
o www sludentprogress.org
. o Sonoma County School District (Kevin Feldman)
o hitpy/fwww scoe.org/contient.php?Pageld=540

Yeah But...

o THIS IS WHAT IS BEST FOR KIDS!

o Questions?
o Commentse

14



